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Guilford Elementary School 
2017-2018 School Improvement Plan 

Loudoun County Public Schools 
 

Needs Assessment Summary:  Guilford Elementary met accreditation in the areas of reading, math, VA studies, and 
even though accreditation was not met in science for the 2016-2017 school year, 
because of the three-year average it was met in science.   

Success in reading included a 9% gain within our special education students. Gap 
Group 1 surpassed the AMO benchmark for school year 2016-2017 by almost 5%. 
This Gap Group makes up over 80% of our school.  A root cause for this success is 
implementing a targeted and focused co- teaching model with ELL, SPED, and 
reading specialist. Currently every classroom receives instructional support from both 
ELL, SPED, and reading staff. An area of growth includes increasing the scores of all 
our AMO groups, specifically our ELL students who scored the lowest with 67.52%. 
Based on this past year’s student population, we had over 70% of our ELL students 
eligible for VGLA, but this assessment is no longer an option. Therefore, we need to 
ensure these students have exposure to rigorous grade level content to demonstrate 
their knowledge of the SOL.  Exposing students to on grade level content means 
ensuring students have the foundational reading skills and strategies to learn how to 
read in grades K-2 and in grades 3-5 they are reading to learn. Factors affecting low 
scores in reading comprehension are lack of background knowledge and low social 
and academic vocabulary.  
 
During the 2016-2017 school year, Guilford teachers participated in guided math 
training. We focused on specific “look-fors” and developed a common language when 
discussing guided math instruction. Refining our success in guided math was a root 
cause for us meeting accreditation in math. An opportunity for growth includes 
improving AMO data for all subgroups, specifically our special education students. A 
root cause is that we need to make sure we are reaching higher level of Bloom’s 
activities within our math instructional delivery. Our walk-through data from SY 16-
17 showed that we were only reaching application when instructing our students.  
Students are still struggling with solving high level of Blooms math problems. This is 
result is due to the lack of academic vocabulary and rigorous math instruction.  

STEAM instruction started in 5th grade; which is now STEAM based in science 
instruction.  This form of problem-based learning in science has not only increased 
understanding of concepts, but has increased out students’ abilities to problem solve, 
think critically, and take risks. This instruction resulted in success in science over the 
past three years; even though we did not meet the accreditation benchmark this year, it 
has been high in previous years resulting in a three-year average of 80%. A root cause 
for not meeting science accreditation for SY 17-18 is a decrease in STEAM 
experiences for students and students are struggling with applying academic 
vocabulary. To continue to achieve positive growth in science, Guilford will need to 
continue to dedicate more instructional time to science across all grade levels.  This 
will help close gaps in students’ vocabulary and understanding of concepts, allowing 
them to achieve at higher levels.  This does not mean taking instructional time away 
from other areas; this includes finding ways to incorporate other subjects into content 
areas, or using STEAM lessons to cover many concepts in shorter amounts of time. 
Professional development in STEAM and science instruction is important to make sure 
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teachers feel comfortable and gain a greater understanding in how to effectively teach 
science.  

The staff of Guilford Elementary is passionate about supporting students and their 
success.  Staff survey results indicate that teachers have strong student and home 
relationships. In addition, staff is consistent about using data as a driver for our 
instructional decisions as a school. Collaboration is essential for student success. Root 
causes for this success include time for collaboration and relationships with students. 
Areas for growth include staff allowing students to take responsibility for their own 
learning.  We also must increase the trust amongst the faculty, with only 54% of staff 
believing they have professional trust amongst each other. Possible root cause for a 
lack of trust amongst staff is teacher’s focus so much time on building relationships 
with students; they are not making time to build relationships with members of their 
team and other colleagues within the school.  

 
 
 
 
 
 

Objective The school focuses on instructional improvements. 

 1. The school leadership team will facilitate differentiated professional development. 

 Action 
Steps 

1. Teachers will receive professional development to support teaching academic vocabulary 
to ELL students. 

2. Teachers will participate in science and STEAM professional development. 

3. Teachers will participate in number talks to increase the rigor in math instruction. 

4. Grades 3-5 will continually receive training in personalize Learning in grades 3-5 5 to 
meet the needs of all students; focusing on student ownership and reflection. 

5. Readers’ Workshop professional development and coaching will take place in Grades 1-5 
 Quarter 

1 Status: 
In September, the IFT offered optional after school PD on Google Classroom and another 
optional PD in October on ActivInspire.  On September 11, after school PD was provided for 
Math teachers grades 3-5 on ALEKS.  On September 27, PD was given for Reading teachers 
grades 3-5 on Achieve 3000 during planning blocks.  On October 5, PD was given for 
Science teachers grades 3-5 on Discovery Education during planning and after school for an 
hour.  On October 23, teachers were required to attend the in-person PD on PBL and the 
online (Google Classroom) PD on Vertical Planning.  On October 23, teachers chose 
between the following 3 in-person PDs: Digital Content, Mindset, and Co-teaching.  The 
following cohorts were developed for the months of October, November, and December that 
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teachers could choose to attend once a month: Science, Readers Workshop, Aligning the 
Foundation, Number Talks, Personalized Learning with a focus on digital content, and 
Vocabulary Instruction for ELs.  During Readers Workshop cohort, we discussed the 
purpose and structure of the reading workshop.  We focused on planning and implementing 
the mini-lesson.  Teachers left with a variety of resources to assist with future planning.   
 
During the Personalized Learning cohort, we discussed ways to integrate various digital 
content into our classroom learning models. Teachers had time to explore the digital content 
and create menus and playlists that included new resources such as Discovery Ed, ALEKS, 
and Achieve3000. There were questions and discussion on how to incorporate playlists and 
digital content into reader's workshop and guidance classes. 
 
During our Number Talks PD cohort, we explored the research and purpose behind Number 
Talks to build number sense and flexible strategies. We also identified the key 
characteristics of a classroom Number Talk and shared resources for classroom 
implementation across grade levels. 
 
During the Vocabulary Instruction for ELs cohort, focused on implementing research 
based vocabulary strategies in the general education classroom. At the end of the first 
session, teachers could determine what words to teach/practice with 
students and differentiate between Tier II and Tier III words.  
 

 Quarter 
2 Status: 

During Quarter 2, professional development continued in the areas of STEAM, personalized 
learning, number talks, teaching vocabulary to newcomers, and further development of 
Readers Workshop Units of Study. Since these sessions were ending during this time, 
participants discussed strategies that can be used in class as they continue through this school 
year.  School based facilitators will continue to coach teachers in using various strategies  
from these PDs in their classrooms. 
 
The Instructional Facilitator of Technology delivered a refresher PD on ways to utilize 
ALEKS in our personalized learning classrooms for grades 3-5. This PD provided more 
insight on how to navigate ALEKS, apply instructional features, manage rosters, and how to 
use reports to have goal conversations with students. Additional, similar professional 
development focused on Achieve 3000 and Dreambox.  

 Quarter 
3 Status: 

 

 End of 
Year 
Status: 
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 2. School leadership will provide ongoing explicit feedback and support to teachers on lesson planning 
and delivery. 

 Action 
Steps 

1. School leadership will monitor the work of CLTs in analyzing data to differentiate 
instruction for all students. 
2. School leadership and teachers will observe lesson delivery and provide ongoing explicit 
feedback and support to each other. 
3. School leadership will provide ongoing explicit feedback and support to teachers on lesson 
planning. 

 Quarter 
1 Status: 

During Quarter 1, 150 walkthroughs were conducted. During the first month of school, 
administration focused on the areas of strength within each classroom. Throughout the rest 
of the quarter, the focus was on learning environment, classroom management, student 
engagement, content/language objectives aligned to LCPS pacing, and objective alignment 
to student task. Twenty- eight formal observations and lesson plan reviews were completed 
by Guilford administration. CLT meetings were held to discuss BOY data, in addition to Q1 
assessments. 

 Quarter 
2 Status: 

During Quarter 2, 74 walkthroughs were conducted.  Administration met with 31 teachers on 
formal evaluation.  These meetings consisted of a pre- planning conversation about areas to 
collect data on during the observations, as well as the 7 VDOE performance evaluation 
standards. Another component of the formal observation was a 45-60-minute observation. 
Lastly, administration met with teachers to reflect about the observation and provide 
instructional feedback. This process was done twice during the quarter. Lesson plan were 
collected and feedback on lesson planning and delivery was given during formal observation 
meetings. CLT’s continued to meet in Quarter 2 to focus on unpacking the standards, 
analyzing data, and determining next steps for instruction. 

 Quarter 
3 Status: 

 

 End of 
Year 
Status: 

 

Objective The school focuses on the achievement of all students. 
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 1. The school will support students in need of intervention and enrichment using a multi-tiered system. 

 Action 
Steps 

1. Staff will identify students for academic and behavioral supports utilizing multiple data 
points. 
2. Staff will provide academic and behavioral supports for identified students. 
3. Staff will monitor the effectiveness of the academic and behavioral supports and adjust as 
needed. 
 

 Quarter 
1 Status: 

Quarter One data days were held in grades K-5. During these meetings, staff reviewed end 
of the quarter assessments and planned for Quarter Two. Staff continues to provide various 
assessments before, during, and after units covered to determine the best supports needed.  
Staff are implementing the use of various strategies such as small group direct instruction, 
strategy groups, guided math and reading, hands on activities, etc. based on pre-assessment 
data.  Teachers are implementing spiral review to continue coming back to content that has 
already been explicitly taught and making connections to current content.  Grade level 
teams are working together to reiterate concepts of various subjects in all classes when time 
allows as well as make interdisciplinary connections. 

 Quarter 
2 Status: 

Kindergarten: 
February 2018 
Students in Kindergarten  took the  

• Mid Year PALS, Letter/Sound Assessments, and KLISKA were administered in 
Kindergarten.  The results of the reading portion show strengths in letter and sound 
identification, as well as applying letter/sound knowledge to spell CVC words, and 
weaknesses in rhyming and concept of word.  We also noticed that at least half of the 
students have already met their end of year reading goals!  We have adjusted our 
PALS intervention groups into three skills groups to focus on letter/sound knowledge, 
beginning sounds and rhyming based on student PALS scores. Results are being  
used to determine student progress and any additional or changed interventions  
needed in the 3rd quarter.   

 
• Monthly Number Sense Assessment(s) were administered in Kindergarten. The  

results of the math portion show strengths in rote counting and number sense to 15  
and weaknesses in writing numbers and counting to 100 (some classes working on  
skip counting and counting by ones). We also noticed that students are independently  
using their resources to solve problems more independently. We have adjusted 45  
Day Plans to stick with number sense and spiral topics already taught, holding off on 
introduction to concepts such as addition, subtraction, fractions and money. Results  
are being used to determine student progress and any additional or changed 
interventions needed in the 3rd quarter.   

 
First: 
February 2018 

• DRA and PALS Assessments were administered in grade 1. Results of the reading 
portion show strengths in sight word recognition and phonological awareness and 
weaknesses in fluency, and using multiple strategies.  We also noticed that not all 
students made half a year’s worth of growth. We have adjusted our reading block by 
adding a reading intervention time after Reader’s Workshop in order to see each 
student daily and double dip below grade level students. Results are being used to 
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determine student progress and any additional or changed interventions needed in the 
3rd quarter.   

 
• Math Quarterly Benchmark Assessment was administered in grade 1. The results of  

the math portion show strengths in telling time, interpreting data, and using a  
strategy to solve addition and subtraction problems and weaknesses in identifying and 
creating fractions and math fact fluency. We also noticed that students with a  
weakness in number sense and skip counting made progress compared to first  
quarter. We have adjusted math groups and will continue to spiral concepts through 
math tubs, math workshop, number talks, calendar, and guided math groups. Results 
are being used to determine student progress and any additional/changed  
interventions needed in the 3rd quarter.   

 
Second: 

• PALS and DRA Assessment(s) was/were administered in grade 2. The results of the 
reading portion show strengths in character traits, sight words, predictions and 
rereading and weaknesses in author’s lesson and most important event, and using  
more than one strategy. We also noticed that there are outliers. We have adjusted 
reading groups and strategy groups. Results are being used to determine student 
progress and any additional or changed interventions needed in the 3 quarter.   

 
• Quarter 2 Benchmark Assessment(s) was/were administered in grade 2. The results  

of the math portion show strengths in making graphs, reading graphs, estimation and 
equalities and weaknesses in double digit addition and subtraction. We also noticed 
that kids are getting lost in full group. We have adjusted small groups, homework  
and strategies for addition and subtraction. Results are being used to determine  
student progress and any additional or changed interventions needed in the 3 quarter.   

Third: 
• MAP and the Quarterly Benchmark Assessment(s) were administered in grade 3. The 

results of the reading portion show strengths in main idea for fiction, asking and 
answering questions in nonfiction, and multisyllabic words. Weaknesses shown were 
identifying problem/solution in fiction, identifying details in fiction, and predicting in 
fiction. We also noticed that students seemed to rush through the tests, did not use 
strategies or highlighting effectively, and behavior may had been affected by the 
testing schedule. Students seemed confused about how to navigate the computer 
POWERSCHOOL tests. We have adjusted shared reading to focus on test taking 
strategies (using Lucy Calkins test taking unit), and will continue to practice using 
PowerSchool to help with technology fluency. Results are being used to determine 
student progress and any additional or changed interventions needed in the 3rd 
quarter.   

 
• Quarterly Benchmark Assessment(s) was/were administered in grade 3. The results  

of the math portion show strengths in Points, line segments, rays, angles, and lines, 
representing multiplication and division, and multiplication facts and weaknesses in 
plane and geometric plane figures, estimating solutions, and number and number 
sense. We also noticed that some students are not using their scratch paper correctly 
and showing their work or lining up their problems correctly. We have adjusted 
personal goal setting for students, more time for centers and less whole group 
activities. Results are being used to determine student progress and any additional  
or changed interventions needed in the 3rd quarter.  
  

Fourth:  
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• The Reading MAP Assessment, DRA Reading Assessment, and 2nd Quarter Reading 
SGA were administered in grade 4. The results of the reading portion show strengths  
in comprehension of fictional texts and weaknesses in comprehension of nonfiction 
texts, word origins, expanding vocabulary, and semantics. We also noticed strengths  
in text features and affixes, and weaknesses in main idea/details, author's purpose,  
and sensory words. We have adjusted strategy groups, shared reading focus, and read 
alouds to reflect our findings. Results are being used to determine student progress  
and any additional or changed interventions needed in the 3 quarter.   
 

• The Math MAP Assessment and 2nd Quarter Math SGA were administered in grade 
4.  The results of the math portion show strengths in computation and estimation and 
patterns, functions, algebra, and weaknesses in elapsed time, measurement and 
geometry. We also noticed that students need work on showing their work for all 
problems and that students are not consistently using their strategies. We have  
adjusted math centers, guided math groups, entrance tickets, and exit tickets to  
reflect our findings. Results are being used to determine student progress and any 
additional or changed interventions needed in the 3rd quarter. 
  

• The Science Quarter 2 SGA Assessment was administered in grade 4. The results of 
the science show strengths in weather, solar system, Earth, Moon, and 
Sun, and weaknesses in Virginia's resources, Force and Motion, and the Scientific 
Method. We also noticed weaknesses in content vocabulary. We have adjusted  
science instruction, spiraling science concepts into reading, and science stations to 
reflect our findings. 

 
Fifth: 

• The DRA (for students who did not make benchmark in the beginning of the year), 
MAP growth assessment, quarter 2 benchmark and the reading midyear SGA 
assessments were administered in grade 5. The results of the reading portion show 
strengths in questions and topics involving fictional passages, and vocabulary and 
weaknesses in figurative language, TEI questions, questions involving nonfiction 
passages, academic vocabulary and reference materials. We also noticed that when 
students are reading below grade level it isn’t that they don’t know the standards but 
rather the passages they are asked to read are not at their instructional level so they  
are not demonstrating what they fully understand. We have adjusted reading groups 
and how we are going to spiral back towards the end of the year to reteach topics that 
we found weaknesses in. Results are being used to determine student progress and  
any additional or changed interventions needed in the 2nd quarter.  
 

• The MAP math growth assessment, and the quarter 2 benchmark assessments were 
administered in grade 5. The results of the math portion show strengths in  
standard 5.6 which is adding and subtracting fractions & mixed numbers that are 
simplified, also 5.2 which is fractions and equivalent decimals and comparing  
fractions and decimals and weaknesses in basic math facts (addition, subtraction, 
multiplication and division), multi-step problems, number patterns, elapsed time and 
problems with number lines. We also noticed that students were losing stamina on 
multi-step problems and they still have trouble with order operations. We have 
adjusted how to reteach certain topics and breakdown steps in multi-step problems so 
students don't feel so overwhelmed. Results are being used to determine student 
progress and any additional or changed interventions needed in the 2nd quarter.  
 

• The science midyear SGA and the quarter 2 benchmark were administered in grade 
5.  The results of the science portion show strengths in an identifying ocean  
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geological characteristics, structure of the Earth, fossils, and types of rocks. We  
found weaknesses in weathering, erosion, & deposition and variables. We also  
noticed that some of the scientific vocabulary is challenging. We have adjusted 
instruction and results are being used to determine student progress and any  
additional or changed interventions needed in the 3rd quarter. 

 Quarter 
3 Status: 

 

 End of 
Year 
Status: 

 

 

  

 
 


